studied than other topics, such as sexuality, which is a central concern for radical feminists. However, this article makes a conscious effort to present not only Marxist analysis but also other studies undertaken from different theoretical and empirical perspectives. Third, most of the financial support for research on gender and society comes directly or indirectly from the state. Especially since the 1990s, gender researchers have been increasingly busy writing reports for policy makers. Public authorities have thus been able to privilege their preferences and influence the field of gender analysis.
FAMILIES
In general terms, (mainstream) sociology of the family is an underdeveloped subfield of sociology in Spain, although this situation has been changing slightly since the 1990s (Iglesias de Ussel and Flaquer 1993, 69; Meil Landwerlin 1998, 179-80). Gender scholars have paid less attention to the study of families than to the study of other dimensions of social life, such as education or work. The relative shortage of feminist studies on families may be explained by historical factors. The earlier authoritarian political regime prescribed that women's principal role in society was full-time dedication to their families. The last goal that feminist scholars wanted to accomplish after the dictatorship was to focus their intellectual energies on the analysis of the social institution so dear to Francoist official discourse and propaganda.
However, scholars have studied decision-making processes and the division of labor within families. Regarding decision making, dramatic changes have taken place in most Spanish families in the past three decades. Family life is currently based much less on wives' and children's obedience to husbands/fathers and more on dialogue and negotiation between family members. In contrast, equally important transformations have not happened in the gender division of labor within families. In Spain, large percentages of both sexes believe that household and caring tasks should be shared between both members of the couple. However, in practice, the main (or sole) family responsibility of many men is to serve as the breadwinner, while women (whether workers or homemakers) take responsibility for most domestic and care work. Thus, the combination of professional and family responsibilities is an acute problem for many Spanish women of working age (Alberdi 1995 (Alberdi , 1999 We know very little if anything about many aspects of family life. Let me illustrate this point with two examples. The field of feelings, emotions, love, and intimacy is almost an unexplored territory. This is paradoxical, given that the family is usually conceived of as the private and intimate realm. Also unknown is the experience of girls within families. We know very little about this matter, apart from some basic facts such as that girls perform more domestic tasks than boys.4 EDUCATION Education is one of the gender areas in which substantial research from a gender perspective has been undertaken in Spain. As in other countries, historically, girls were enrolled in the education system in considerably lower proportions than boys. Girls and boys usually attended sex-segregated schools and were taught a different curriculum. In contrast to the boys' curriculum, the girls' curriculum included a strong component of domestic skills (mainly sewing) and religious (Catholic) activities (chiefly prayers).5 Girls' curriculum contained fewer academic subjects than did boys' curriculum. The quality of training for teachers who worked in girls' schools was lower than that of teachers in boys' schools. Since the nineteenth century, and especially during the democratic regime of the Second Republic (1931) (1932) (1933) (1934) (1935) (1936) , some experiments with mixed schools took place. However, mixed schooling was forbidden by Francoist authorities in 1939, and sex-segregated schools became again the norm. It was only in 1970 that mixed schools were permitted again and in the mid-1980s that these became the established pattern. Today, only a tiny minority of schools are sex segregated in Spain (Ballarin Domingo 1994; Capel Martinez 1986; Cortada Andreu 1988).
Because sex-segregated schools have been associated with the authoritarian period and backwardness, the overwhelming majority of social scientists, policy makers, and social actors have favored mixed schools. Therefore, in contrast with Anglo-Saxon countries, in democratic Spain, no debate has emerged on the potential usefulness of sex-segregated schools for girls. While supporting mixed schools, social scientists have studied practices in these schools that hinder girls and women (Arenas Fernmndez 1996; Campo Bolado et al. 1996; Izarra and L6pez Carretero 1999). Researchers have identified at least seven areas where sexist practices exist: textbooks, curriculum, teachers' actions in the classroom, interaction among students, students' academic options, the feminization of the teaching profession, and pupils' positions in the labor market after the completion of their studies.
First, textbooks provide gender-biased views of social reality. For instance, women are mentioned and represented in textbooks much less frequently than men are. Textbooks tend to ignore women's experiences and privilege men's activities (Blanco Garcia 2000; Garcia, Troiano, and Zaldivar 1993; Garreta and Careaga 1987; Moreno 1992). Second, since the 1970s, the extension of mixed schooling took place by using the former boys' curriculum to teach pupils of both sexes rather than by integrating the former boys' and girls' curricula. As a result, women's traditional skills were given less importance (or no importance at all) than men's (Alberdi and Alberdi 1984; Femrnndez Enguita 1991). Third, teachers (often unconsciously) interact more often with male than with female pupils, hold hostile opinions of girls, have different (and higher) expectations for the professional careers of boys than of girls, and use masculine language forms (for example "boys" or "men") when referring to female and male pupils or, even worse, when referring only to female students (Arenas Femarndez 1996; Calero Fernandez 1999; Instituto de la Mujer 1987b; Subirats and Brullet 1988). Fourth, students' own behavior contributes to gender differentiation in school. For example, male students (especially older ones) tend to use more space in the schoolyard because they play space-consuming sports such as soccer and basketball, while girls are relegated to the sides and corers of the playground (Bonal 1998). Fifth, students tend to choose different courses depending on their sex, following the common pattern existing in other countries. In spite of the fact that on average, girls' academic performance in primary and secondary education is as good as (or even slightly better than) that of boys, girls tend to be overcrowded in studies of humanities and social sciences, while boys are in technical and scientific studies (Alvarez et al. 1970; De Borja 1970). Sixth, the teaching profession was male up until the nineteenth century, when it started to become a female profession through a process of losing prestige and pay (San Romain 1998). Finally, as in the United States, the same level of education improves women's opportunities in the labor market less than it improves men's opportunities (Casal, Masjuan, and Planas 1989).
As for the Spanish university system, among other topics scholars have studied is why men outnumber women in teaching or research and administrative positions, while the numbers of female and male university students are approximately the same in the university as a whole. These researchers have focused on a number of factors including sex-biased informal practices of hiring and promoting and the difficulties of combining professional and family duties (Almarcha Barbado, Gonzalez Rodriguez, and Gonzalez Jorge 1994; Carrefio et al. 1998; Fernandez Villanueva 1989; Garcia de Cortazar and Garcia de Le6n 1997; Sanz Rueda 1995).
In sum, studies on gender and education in Spain have provided us with a nuanced picture of school sexism, which is "invisible, unconscious, and subtle" (Bonal 1997, 23). However, Spanish researchers have developed a taste for the study of indirect sexism and have neglected the analysis of more open and direct practices, such as violence against girls or sexual harassment. These more overt attacks also exist in the Spanish education system and merit scholarly attention. On the other hand, more research is needed on the egalitarian dimension of education. Some scholars have argued (Fernandez Enguita 1989 ) that schools allow women to experiment with equality of treatment to a higher degree than other social arenas such as the labor market or the family. The impact of these comparatively higher doses of equality on girls' and women's lives are still underanalyzed.
WORK
Work is the dimension of social life that has attracted the most scholarly attention by specialists in gender. In the 1960s and 1970s, the participation of women in the labor market in Spain was among the lowest in the Western world. Since then, women's employment rates in Spain have constantly increased.6 During the Francoist regime (especially up to the 1960s), the state established numerous policies against women's paid employment such as marriage bars, or prohibitions on entering certain professions, for instance, in the fields of medicine and law. Married women needed their husbands' permission to sign labor contracts and engage in trade. Not surprisingly, the second wave of the feminist movement has made the access to employment one of its most important (or perhaps the most important) demand. Spanish feminists have tirelessly argued that women must participate in the labor market to be liberated since the majority of the people of working age acquire economic autonomy only through paid employment. The centrality of work among the demands of the feminist movement reflects the influence of Marxism.
After the dictatorship, as women were entering the Spanish labor market in increasingly higher numbers, scholars documented phenomena that had already been observed in other countries. In spite of the equality before the law achieved with democracy, on average, women's wages and salaries are lower than men's. Women are underrepresented among people who occupy decision-making positions in companies and among employers. Women are overrepresented among workers with temporary contracts, workers with shorter working records, part-time workers, workers employed in the underground economy, workers who work at home, and unemployed individuals. Women are overcrowded in some jobs and professions, while men perform a wider range of jobs and professions.
To explain women's subordinate position in the Spanish labor market, researchers have elaborated two types of explanations: supply-side and demand-side arguments. Supply-side accounts argue that women and men are different kinds of employees when they offer their working potential to employers. For instance, women have different educational backgrounds than men or have more domestic and caring responsibilities at home. As a result of these and other differences, women's and men's prospects in the labor market are dissimilar. Researchers using this supply-side perspective have mainly analyzed the aforementioned differences between women and men. In contrast, demand-side analysts propose that women and men are treated differently in the labor market. Women are discriminated against, and discrimination is the main factor that explains the unequal position of female and male workers. Scholars using this perspective have chiefly studied gender discrimination. However, some forms of discrimination (e.g., that concerning wages and salaries) have been more extensively researched than others ( The feminist movement has also demanded the democratization of the country. The movement has been unable to establish strong and long-lasting umbrella organizations in part because of the close links of women's groups with parties. The interest in political reform and the close alliance with the Left gave feminists incentives to use conventional forms of collective action because these were the preferred forms of action for left-wing parties and trade unions (feminists' allies) to reach political aims. The fact that the state did not provide women with some services that they needed, such as sexual information, contraceptives, and legal advice, made Spanish feminists willing to invest considerable energy in service provision since the 1970s. Service provision by feminists has been further accentuated since the 1980s (to the detriment of identity-oriented activities), when the state started giving subsidies for women's organizations that provide services.
We know much less about the nonfeminist branch of the women's movement, which is formed by housewives' organizations, widows' associations, mothers' movements, and cultural and religious associations, among others (but see Oleaga 1990 ). Scholars specializing in gender in Spain tend to study the social movements (and in general the topics) that they like, and not those that they do not like, even if these may be very interesting from a sociological point of view. This selection of the object of study is regrettable because the majority of women who belong to women's organizations in civil society and mobilize through them are not members of feminist groups.
With respect to studies on gender equality policies at the central, Valiente 1995a Valiente , 1995b Valiente , 1996 Valiente , 1997a Valiente , 1997b Valiente , 1997c Valiente , 1998 Valiente , 1998 Valiente -1999 Valiente ,2001a , 200 lb), we now know that the establishment of most of these policies has been promoted in Spain in the past three decades by women's policy agencies7 and/or feminists within political parties and trade unions rather than by the women's movement or by both, as in other countries. The literature has tended to study the policy-making process in relation to gender equality but has paid little attention to evaluating the effectiveness of those policies.
SEXUALITY
The sociology of sexuality is one of the topics of sociological inquiry that is least developed in Spain (Guasch 1993; Iglesias de Ussel 1983). Even fewer works on sexuality have been undertaken from a gender perspective. Some studies have described (and denounced) the rigid sexual mores imposed on women during the authoritarian period that allowed them to be sexually active only within marriage and exclusively while pursuing reproduction. Men's sexuality was also repressed, but to a considerably lesser degree. The liberalization period of the dictatorship and the subsequent democratization of the country were accompanied by a process of relaxation of sexual taboos and repression and a partial revision of the double moral standard, which was significantly looser for men than for women. However In short, the study of men and masculinities is still in an embryonic stage in Spain. This is an area where more research is badly needed.
CONCLUSION
I have shown that in the past three decades, an impressive body of studies on gender and Spanish society has been developed. However, a caveat is necessary at this point. An article on existing research on any topic might give the reader the impression that the question has been closely investigated and that there are few aspects that need further research. This is definitely not the case with gender and society in Spain, where the gaps in coverage are enormous. As documented throughout this article, there are many dimensions of each issue that have not yet been researched at all. Therefore, if a scholar wants to investigate one of these dimensions, she or he will have to start from scratch and do a lot of fieldwork, which is very time and resource consuming. A related problem is the inadequate dissemination of research already done. No sociological journal on gender exists in Spain. It is often the case that some publications on gender hardly circulate and that it is very difficult to have access to them or even to know that they exist. Therefore, there is a continual danger of replicating studies already undertaken.
To assess the merits of research on gender in Spanish society, it is important to know that the degree of institutionalization of gender studies in Spain is very low. The central organizational unit of the Spanish university system is the department. No gender studies department exists.8 This means that all scholars who do research on gender develop their academic careers in departments dedicated to other disciplines (mainly sociology). Generally speaking, such scholars teach courses on sociological topics different from gender. This occurs because the impact of gender knowledge on the Spanish sociology curriculum has been minimal. In contrast with the United States, with very few exceptions, courses on sociology of gender are hardly taught in Spanish universities. The majority of sociology syllabi do not contain sections on gender or readings on gender. Regarding research, if scholars specializing in gender want to fit into their departments, they have to publish on areas other than gender. This institutional framework means a triple shift for gender scholars: to teach courses other than on gender, to publish on topics different than gender, and to research gender and society. This institutional framework is a powerful barrier to many scholars interested in gender (Uriarte 1997a). Future sociological analyses on the development of the sociology of gender in Spain will explain how a rich empirical literature on the topic has been built in such a challenging and nonconducive academic scenario. 
